
 
 
It is with delight that I write this message. The first article “Children 
as Makers” focuses on children as capable innovators and it also 
brings us half way across the globe to Doha, Qatar! 
 
This issue is about practices in Singapore and other parts of the 
world. Not only do we learn from each other but we are also 

enlightened by what is happening around the world. “Putting Relationships First” is 
about the Reggio Emilia approach that promotes responsive teaching and learning. 
“Green-blue Schoolyards” challenges us to look for opportunities to implement what 
others have done around the world.  
 
Right back in our own backyard are ideas on “Knowledge Building” and “Ubuntu”, a 
concept transported from Africa which embraces hospitality, caring about others and 
being willing to go the extra mile for the sake of another.  
 
Early Educators has brought us around the globe as our cover page suggests, 
portraying our global perspective and ending with the importance of early literacy by 
making use of picture books. There is also a lovely book review of two children’s books 
written by our local authors.  
 
Indeed, this issue is a folio for educators by educators! Enjoy reading and be inspired 
to contribute to our next Folio. 
 

 
 
 
 

Fondly 
Dr Christine Chen PBM 
President 
Association for Early Childhood Educators (Singapore) 
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Children as Makers 
 

A’qilah Saiere 
Qatar Academy Msheireb (Doha, Qatar) 

 
Belinda Chong 

Pat’s Schoolhouse West Coast (Singapore) 
 
As teachers, we often hear about how we should emphasise the importance of process 
over product – it is all about the journey and not the destination when it comes to 
teaching and learning. What does that look like in an actual classroom? What happens 
when we give children the autonomy to focus on their process and decide what they 
want their product to look like? As Early Years educators, we believe in children as 
makers. We see ourselves as facilitators in the classroom that provide the children 
with the environment, resources and opportunities they need to inquire, explore and 
most importantly, create.   
 
The idea of a maker is someone who makes, replicates, innovates and creates. To 
envision a culture of makers in a school is to imagine a community of people who 
partake in meaningful learning. Children are capable of leading their own learning and 
inquiry if we allow them to. Like adults, they are capable of creating and innovating by 
using the skills and knowledge that they have acquired from their experiences and 
using the resources in their environment. When we allow children to be the leaders of 
their own learning experience, we empower “them to feel a part of something much 
bigger and give them feelings of value and self-worth as they guide others through 
their daily routines.” (Zoromski, 2017). How do classrooms with a culture of makers 
look like? We are here to present two case studies from two different countries.   

  
Case Study #1: Singapore 
In Singapore, a class of five turning six year old children are exploring stories. When I 
started teaching, this was usually taught by simply letting the children know that stories 
are made up of different elements: characters, setting, problem, solution and ending.  
 
It is a fairly simple structure to follow, and it gives everyone a checklist to follow when 
creating a story. However, the works that follow seem to lack individualism, or appear 
to be nothing more than just an assignment to complete. When the school started 
using the inquiry based approach to learning (IBL), I attempted to spark a maker’s 
mentality when approaching the theme of stories. The whole IBL process took a total 
of ten weeks, from start to finish, with the children constantly immersed in the process 
of making individually, and collaboratively. The tool that I used to help me with the 
process was the Stop Motion application, which is readily available on the Apple App 
Store. The application enables its users to take multiple photos with ease and string 
them together into a video. The time intervals between each photograph can be 
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adjusted such that the pictures switch to the next quickly enough to make it seem as 
though it is moving like a video.  
  
Setting the stage  
To start off the term, we came together to share our prior knowledge about what stories 
are. With each and everyone’s different backgrounds, culture and experiences, we 
found that stories come in many different forms: songs, books, plays and movies. The 
children explored the kinds of stories they can retell and create. They came together 
and indulged in some collaborative sharing; by commenting on their peers’ individual 
stories, giving feedback, or participating as an involved listener when a peer’s story 
was presented.  
 
After some exploration with story creation and recreation, the class came together to 
talk about the kinds of movies that they had watched and they had a conversation 
about how much they enjoyed movies and TV shows. We then decided to explore 
making a movie!  
 
Preparation and development  
The children worked in teams of 6 for this project. The whole process was new to the 
teachers as well so it was something we had to learn together. We watched behind-
the-scenes clips of stop motion films (mostly by Adam Pesapane who goes by the 
moniker, PES) and came up with a list of things we would need to prepare, like having 
a storyboard, props and capturing and adding of sound.  
 
 

 
Children watching behind-the-scenes clip of a stop motion film by PES 
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