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An Important Moment in ECD History!

G20 Initiative for Early Childhood Development

Building Human Capital to Break the Cycle of Poverty and Inequality
Argentina, 30 November — 1 December, 2018

G20 Reaffirms Importance of ECD

This is the first time this issue has been addressed by the G20. The G20 Development Working Group
(DWG) submitted recommendations for the first 1,000 days of a child’s life, key to breaking the cycle
of structural poverty and inequality.

Early childhood is one of the most important stages in human life: it is key for every child’s
development, future well-being and learning capacity. In Buenos Aires, the G20 Development Working
Group agreed on proposals to invest in the development of every child’s first 1,000 days of life.

The “G20 Early Childhood Development Initiative” points out that “43% of children under five years of
age are at risk of not reaching their full developmental potential due to poverty and malnutrition.”
With the aim of ensuring every child has access to adequate nutrition, childcare services, health
coverage and education, the recommendations suggest adopting “a multidimensional approach.”

The group now recognizes the link between early childhood and sustainable development, and its
importance in breaking the cycle of structural poverty and inequality.

The document recognizes the importance of promoting access to health services for every child and
for all women during pregnancy, child-birth and breastfeeding. It also underscores the importance of
good nutrition during pregnancy and in early childhood as a means of ensuring full development for all
children. It reads that “responsive care is one of the most fundamental elements for optimal child
development,” while advocating for the necessity for quality and inclusive childcare services, which
| would contribute to reducing the gender gap through women's labour inclusion.

The document also states that there are currently 70 million children aged up to six years old who
have spent their entire lives in conflict zones. “All children should be allowed to develop and thrive in
a secure and safe environment,” the document reads.

Given this context, the initiative calls for taking action in three priority areas: financing and investing in
early childhood programmes, assessing and monitoring the impact of these programmes, and
international cooperation.

EARLY EDUCATORS | JUNE 2019




G20 Initiative for ECD on: International Cooperation and Knowledge Sharing
[There are 32 articles, numbers 28 to 32 are highlighted here.]

&l 28. We renew our commitment to engage in international cooperation as a catalyst for scaling-up and
.| improving the quality and accessibility of multi-sector ECD programs, particularly in supporting low-

income and developing countries. To this end, we will coordinate with MDBs, financial institutions and
I0s, as well as seek to promote opportunities for collaboration through North-South, South-South and
Triangular Cooperation which involve a diversity of actors, resources and instruments.

29. We reiterate that a coordinated multi-sector approach is needed to guarantee effective ECD
interventions at the appropriate governmental levels of service delivery, finance and accountability. f

With this in mind, we call on all stakeholders at the local, national and global levels to coordinate
efforts to mobilize resources, share lessons learned, exchange experiences, foster innovation, and
improve mutual accountability.

30. We acknowledge the work of different national, regional and global initiatives, platforms and
networks that address the different dimensions of ECD. Among them, the ECD Action Network
(ECDAN) works towards ensuring that all young children, anywhere in the world, in any circumstances,
are safe, healthy and able to learn. ECDAN gathers more than 80 key partners representing UN
agencies (ILO, UNESCO, UNICEF, and WHO), financing institutions (WBG and IDB), Civil Society
Organizations and Non- 5 Governmental Organizations, foundations, the private sector, ECD regional
networks, academia and think tanks. Its work complements efforts of related global initiatives.

31. We commit to provide ECDAN with experiences and best practices related to our national |
programs and/or international cooperation among ECD initiatives to foster cross-country knowledge
exchange and learning. We call on ECDAN to also identify best practices within non-G20 countries and
develop a sustainable platform and communication strategy to enable them to share this knowledge
along with technical standards for quality ECD programs, especially for low-income countries. The
platform should be operational by 2019.

32. We underscore that information on existing sources of financing and other resources is currently
widely dispersed and disconnected. We call on ECDAN to develop a database of available regional and
{ global financing initiatives and approaches that would enhance accessibility of information for all
involved stakeholders, and would help avoid duplication of efforts.

For the full text, go to
https:// www.g20.utoronto.ca/2018/g20 initiative_for_early childhood_development.pdf

EARLY EDUCATORS | JUNE 2019




Teaching Practice

The ‘Houses’ Project: A Teacher’s First Attempt at Inquiry Based Learning

Tessa Rim

St. James’ Church Kindergarten

In June 2018, | was given the
opportunity to embark on a project-based
learning journey which lasted for 12
weeks with a group of 55 inquisitive
preschoolers at St. James’ Church
Kindergarten.

The first 2 weeks was spent formulating
guestions and jotting down our initial
understandings of the topic. The next
phase lasted 8 weeks where the children
conducted research and collected data
from multiple perspectives and resources.
Conclusions were drawn in the last 2
weeks where the children synthesized

their explorations.

How it all started: Why houses?

We began being curious about houses
when discussing about the demolition of
the prominent Rochor HDB (Housing
Development Board) flats during one
current affairs slot in Term Two. The
children were devastated to learn that
many of the residents were chased out of
their own homes. One child asked, “Why
the HDB must be knocked down?”
Another child thought, “How is the HDB
knocked down?”

Why must old houses be replaced?
The class began to debate whether the
Rochor HDB flats should be demolished.
The book The Little House by Virginia Lee
Burton heavily supported this notion and

the children realised that sometimes,
environments change and old things are
replaced, but houses do not always have
to be demolished. We concluded that
even though the flats held precious
memories for the residents, space had to
be created to serve more people in an
improved way.

So, the children began drawing what
they hoped the Rochor HDB flats would
be replaced with. Here were some of

their responses:
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Picture 1: “A theme park connected to a

hotel.”
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Picture 2: “New flats for those who lost
their home.”
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Picture 3: “New roads so that travelling to
places will be faster.”

Picture 4: “A museum for children.”

We took some time to brainstorm a list
of ideas and questions. This was
important because | wanted the children
to take hold of their own learning and
drive their own experiences. Here were
some questions the children had about
houses:

e Why must old
demolished?

What makes a house strong?

houses be

How do you build a house?
Who builds our houses?
How do architects design houses?

What materials are used to build a
house?

These questions were important in
helping me plan their experiences in the
weeks to come.

Making resources available

Having displayed new material such as
books and articles about ‘Houses’ each
week at our library and discovery centre,
the children represented new information
through drawings and discussions.

One boy asked, “Why is cement so
hard?” This led to other ponderings such
as “what is cement and what is it made
of?” | took their questions seriously and
we made a plan to investigate. We
decided to buy some cement and see how
and why houses are made of this material.
The children had not expected me to
personal

suggest a experience  of

discovery in which they were allowed to

touch and create something with cement.

Photo 1: Stirring cement powder, gravel
and water

After the experience, the children’s
curiosity in building materials spiked as
we discussed about different tools used
for building.
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Teaching Practice

Photo 2: Making a guess about the names
and functions of different tools

The children were exhilarated when
they found out that builder materials
were made available at the classroom
learning centres. They felt like real
construction workers and architects!

® \

Photos 3 & 4: Putting some tools to the
test

Using resources from the community:
A visit from a migrant worker
One girl shared, “building a house must
be dangerous work because the workers
are always wearing helmets and boots.”

Another girl agreed and said, “of course! |
saw a banner at the construction site near
my house that says “Restricted area, keep
out!”

This discussion led to the invitation of
HOME

(Humanitarian Organization for Migration

migrant workers from
Economics) to speak in class.
The children investigated on their own
by asking questions such as “how do you
climb up so high to paint the HDB flat?”

Photo 5: Uncle Bulbul (a migrant worker
from Bangladesh) sharing his story with

the children with the help of a volunteer,
Jevon, from HOME)

Because of HOME, the children learnt of
Uncle Bulbul’s story of how he got hurt at
work. This was a huge opportunity for
the children to discover that many
workers like Uncle Bulbul have to leave
their family in Bangladesh to work in
Singapore. It also

children’s initial hypothesis about the job

reconfirmed the

of a construction worker being a very
dangerous and demanding one. |
observed that many children were able to
empathise with Uncle Bulbul through their

questions such as “When will you get to

- EARLY EDUCATORS | JUNE 2019



go back home?” and “Do you miss your
family?”

This sharing taught me that these issues
can bring out children’s innate feelings of
kindness and righteousness. It also aided
in critical thinking as the children were
reflective and verbalised about how the
experience made them feel. Discussions
about how to help people like Uncle
Bulbul created a climate of empathy in the
classroom.

Taking learning outside:

The Kampong and Pinnacle visit
Learning  extended beyond the
classroom when one child asked, “How
are houses in the past different?”
Because we could not go back in time, the
children investigated by taking on a
teacher-organised field study to Kampong
Buangkok (the last kampong in Singapore)
and The Pinnacle (a modern 50 storey
cluster of HDB flats).

Before the field trip, the children made
some predictions of how the oldest
houses in Singapore look like. These were

some of their answers:

Picture 5: “There will be wobbly houses.”

Picture 6: “The roofs will be made of
straw and the windows will be blurry. The
houses will be made of wood and nails,
and there will be a boat instead of cars.”

During the visit, Auntie Sng, the
landlord of the kampong, kindly let the
children visit her home. After Auntie Sng
shared about the history of the kampong
and how it was shrinking, the children
surprised me with their ability to
empathise when they comforted Auntie
Sng by saying, “How can your house be

taken away!”

Photo 6: Taking a look at Auntie Sng’s

living room
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Photo 9: The children were very familiar

with the features of the HDB flat such as
While at the kampong, the children mail boxes and lifts

loved running around the large open
spaces in front of the houses. However,
they were not used to the smell, the heat

Photo 7: “What is that smell?”

and the mosquitos! Aunty Sng shared
with the children that the stinky smell
belonged to the mud and fertilisers and
that “When you live here for a long time,
you get used to it.”

| was amused by how relieved the

children looked as our bus pulled up to Photo 10: Taking the Iift"together
The Pinnacle at Duxton. It certainly
seemed like they preferred this location!

We discussed about the features of The
Pinnacle and how each amenity such as
the playground, school and mini mart has
a purpose to provide convenience to the

Teaching Practice

residents living there.
After the outing, the class collectively
shared their findings. Here is a summary:

A
Photo 8: Answering questions in the trip
booklet about the features of a HDB flat at o NoiSy rooster
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differences between the

kampong and HDB flat.
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This trip provided the children with a
platform to understand the changing
aspects of time and make their own
inferences about the past and present
houses of Singapore.

This experience even spurred some
children to talk to their grandparents
about the past. It provided me with the
opportunity to integrate the knowledge
into classroom discussions on linking the
past to present.

Using resources from the community:
Learning from an architect

After the field trip, the children still had
guestions! One child asked, “Since
Kampong Buangkok is so old, what came
before the kampong houses? Another
group of children also wondered how
houses are built, and | thought, “Who
better to teach about building and
construction than an architect himself!”

Two architects were invited into the
class. Architect Albert and Architect
Sarah’s love for building was infectious!
Their years of expertise in the field
inspired the children and they asked in
disbelief, “You really helped to build
Terminal 4? | love Changi Airport!”

The children learnt that before the
kampong houses, there were stilt houses.
In Singapore today, we can only find stilt
The children
worked in groups and negotiated the roles

houses in Pulau Ubin.

each team player should take to build a
stilt house model. As they went through
the thought process of perfecting each
component of the stilt house, the children
reinforced their prior knowledge and
made new discoveries.

Photo 12: “Your hands are like the strong
stilts of a stilt house, holding up the parts
of the house.”

Photo 13: “Each person will do a different
part of the house. How tall should our stilt
house be?”
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Photo 14: “Don’t forget the ver
need space for people to relax.”
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