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Theme 1: Respect and Empower Each 
Child 

Respect for the child was an overarching 
theme throughout all the presentations.  
We heard from our hosts:  

 
"As an adult, it is our responsibility to 
help the child communicate his 
feelings and guide the child towards 
a positive resolution of the problem."  

“Allow the child to work according to 
his own pace.”  

"Listen, observe, interact, and learn 
from the child."  

"Do not place the child in adult-
designed or arbitrary time slots of 
adult management systems."  

"If the child is misbehaving, find out 
why, find out what the child is trying 
to communicate, find out how you 
can help the child."    

In many of the schools that we visited, 
this philosophy and belief system was the 
norm.  For example, children were given a 
choice to finish their activity worksheets 
according to their own pace.  Each child 
had a booklet showing tasks that they 
needed to finish by a given deadline (by 
the end of the week); however, the child 
had the freedom to choose how much 
work he wanted to complete each day 
according to his capability.  

In another example, we learnt that 
students had autonomy, to choose where 
they would like to sit in class (see Photo 5), 
what/where to play how they wished to 
express themselves and be respectful as 
well (Photos 6-7).   

Photo 5 also showed that if a child needed 
more help with a particular subject, 
he/she may sit in the centre or in front 
where the teacher could provide them 
with more assistance; those who felt more 
capable sat in the outer circle.  The School 
Director, Mr. Peter De Corte from Sint-
Paulus (Smidsestraat), shared that this 
helped a child with decision making and 
self-assessment.  The child would not be 
forced to sit in a designated place, the 
child had the freedom and he would be 
respected for his choice/s.  In their system, 
children were raised to know and 
understand which subject/s they were 
better in and thus could be confident with, 
it was not about what subject/s they were 
not good or bad in. 

Photo 5: Choosing their seats 

Photo 6: Choosing their activity 
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   In another class, we noticed one child 
seated apart from the rest of the class.  
The teacher did not correct the child nor 
forced him to sit like his peers, she allowed 
him to feel comfortable so long as he was 
engaged.  In another school, a boy 
wandered into the class next door, we 
asked his teacher about it.  She replied “He 
is free to explore”.  These observations 
were eye openers to us. 
    In the Sint-Paulus schools, we noted that 
the children were provided with more 
opportunities to display their strengths 
and unique learning styles.  Their 
classroom set-up promoted a sense of 
responsibility, independence, self-worth, 
and self-regulation.   These enabled them 
to cultivate the children’s talents. 
 
Theme 2: Communication Leads to a 
Sense of Community 
    Effective communication leads to a 
sense of community that is being 
understanding, intimate, and respectful of 
one another.  There was a mural on a wall 
at the outdoor playground of Sint-Paulus 
(see Photo 8).  On the mural were several 
animals such as a tortoise, owl, eagle, lion, 
peacock and beaver. These animals 
represented the students and teachers and 

the roles they play in the school.  These 
characters were used as a form of 
communication amongst the individuals in 
the schools, for example, instead of saying, 
“Our football captain, Adam played very 
unfairly and was rude to the teacher.”  The 
child would say, “The lion was not very kind 
today especially towards the owl.”  In this 
way, it allowed children to communicate 
openly without the need of mentioning 
anyone in specific. 

 In another example of communication, 
Ms. Cindy Van der Snickt from Sint-Paulus 
Nieuw Gent told us the story about one of 
her students who was unruly and not 
responding to any of the approaches used 
to address his behaviour.  However, one 
day, they had an unexpected visitor – a dog 
(see Photo 9).  Cindy exclaimed, “Suddenly, 
there was a dramatic change in that child, 
he showed so much compassion towards 

Photo 7: Working on their choice 

Photo 8: The mural 

Photo 9: The actual dog in the story of the 
misbehaving boy 
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the animal.”  This episode was a valuable 
lesson about the various forms of 
communication - verbal, non-verbal, and 
unique ones like using this dog.  

At Sint-Paulus Sint-Denijs-Westrem, 
classrooms were called nests, and these 
group nests were grouped into families - 
Nest 1, Nest 2, Nest 3, and the school was 
divided into 2 broad categories – Mini’s 
and Maxi’s (See Photo 10). 

 The Director, Mr. Wim Depoorter 
explained how they were able to let go of 
the concept of ‘the classroom’.  He 
emphasized that communication was key. 
He communicated this change and invited 
his teachers to work with him in the 
transformation of “classrooms” to “nests”.  

 
Theme 3: Education is not a Preparation 
of Life; Education is Life Itself 
    The focus on academics or grades was 
barely emphasised by the school leaders. 
The word ‘home’ was their constant focus 
because they wanted the children to 
consider school as their home.  Teachers in 
the Kinderdagverblijf Elfenbankje (the 
daycare we visited) became ‘guiders’.  We 
recalled a conversation with one of the 
teachers who posed this question to us, 

“Do we teach so they follow, or do we 
guide so they can decide?”  

     
    The schools instilled a culture where the 
older children were very much involved in 
taking care of the younger children.  The 
older children took turns to step in during 
nap times or meal times to help settle the 
younger ones.  This created a sense of 
family and community. And is most helpful 
for the new children who found trust and 
find comfort.  

 
Reflections 

 

These educators firmly believed that 
their children were capable.  They believed 
that their role was to help their children 
fulfil their potential and they viewed 
themselves as facilitators of learning. In 
one of the classrooms, we saw the children 
pretending to shave their friends’ faces 
using popsicle sticks and shaving cream 
(see Photo 12).   
    As we watched this activity, we 
wondered as educators, (1) could we 
transform our teachers' practices from 
teaching children  to designing and 
creating learning environments that would 
engage children in active and meaningful 

Photo 11: ‘Guider’ 

Photo 10:  Mini’s and Maxi’s 
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experiences?   (2) could we transform the 
role of the teacher to become a 
facilitator and an enhancer of learning?  
How do we help people change their 
belief systems, which ultimately affect 
their practices?  What were the 
relationships between practices, values 
and beliefs?  Ultimately, if we continue to 
teach today as we taught yesterday, 
would we rob our children of tomorrow?  

 

 

 

 

 

“We are all working together, that is the secret” 

Photo 13: AECES group with Belgian coordinators and the principal of the daycare (in blue) 

Photo 12: Shaving activity 
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Introduction 
 
    This is an excellent story to use in the 
classroom.  It describes the extent the main 
character, Sam, would go to get his friend 
to eat something that looks different and 
unappetising even if it means chasing him 
on foot, by car, by rail or by boat. 
 

Activities 
 

    Green Eggs and Ham is well known for 
its clever use of only 50 words - the result 
of a bet between Dr Seuss and his publisher.   
This served as a means for me to subtly 
introduce these words to the children – not 
all at once, a few words at a time, and in 
the form of games such as Classroom Word 
Hunt, Swat the Word and my very own 
version of Monopoly.  The children have 
been receptive to these games and some 
have been able to remember most of the 
words while others needed a little more 
time and encouragement. 

The story was also a good opportunity to 
reinforce the colour ‘green’ and to open it 
up for a discussion about judging food by 
its colour.   

 
“Never ever!” – Kyle 

“It’s disgusting! It’s rotten!” – Sera 
“It will make me cough. I will vomit!”  

        – Wai Yeung 
“I will get a stomachache!” – Nehal 

“I don’t like.” – Sherie 
 
    That was the reaction from the children 
when I asked if they would eat green eggs 

and ham. Their responses were 
understandably negative.  But I thought 
they were reasonable answers as I had 
posed the same question to a few adults 
and their responses were equally negative.   
    By then, their curiosity was piqued and 
they urged me to start reading the story to 
them.  Their eyes were peeled to the book, 
declaring every now and then that there 
was  

          “no way the dog will eat the green 
eggs and ham.” 

  
In the end, when the dog did eat it all up, 
          “Waah! He ate it. It was wet and he 

still ate it.” 
 
    The next day, we cooked our very own 
green scrambled eggs in school. Some of 
the children were excited, while a few 
remained sceptical.  We had to use a rice 
cooker as the centre did not have an 
induction cooker. 
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“Yums and delicious! I want to eat it again!” – Nehal 
“Good and nice!” – Sherie 
“I don’t like green eggs!” – Kyle 
“It tastes so good!” – Jazlene 
“I don’t like!” – Wai Yeung 
“It tastes a bit nice.” - Jaslena 
 

 

 

 

 
 
 

       
 
      We like green scrambled eggs!  
      (Or rather most of us do!)
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