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   From the Editor   

  Early Educators supports professional development through articles that range from  
  action research to book reviews and contemplative writings.  In this issue, we have all of 
  them.  In the three book reviews, the books were selected by the writers themselves.  
They delved into the contents with practitioners’ eyes, intently focused on how practical and useful such 
a book could be for the players in the field.  They did not disappoint, instead their reviews came across 
as refreshing and inspiring!  I would encourage all of you to try your hand at writing a review of an early 
childhood education book (or related areas) that you read and really liked because it helped you as a 
person and professionally.  Alternatively, you could review children’s books that “speak” to the children 
and made a hit.  Book Reviews will be a new feature in Early Educators; it will be an avenue for us to 
create a learning community through the book that we share and support each other in growing in our 
profession. 
    Joanna Tay-Lim’s article on ‘What Constitutes an Integrated Approach to Learning’ lays out the 
framework of how integration should be properly developed and implemented in classroom practice.   
In the action research by Carter and Dasson, we learn that it is 3-year project that they embarked on in 
2013.  In their study, they looked into the ‘intentional teaching of social behaviours and character 
education’ in three Catholic preschools in Singapore with a total population of around 700 students and 
about 50 staff.   On the other spectrum is an action research by a student Lee Wei Qi; her action 
research took a case study approach of involving two students in her class of K1 students and it arose 
from an observation she made that some children in her class were not competent in certain self-help 
skills.  She worked closely with their mothers, getting them involved and participating in the success of 
their children’s achievements.  The scale of the two action researches may be different but the intent 
and outcomes were all about helping children to develop skills and dispositions that are positive and 
lifelong.   
    The aim of all the articles presented in this edition continues to show us that Early Educators is all 
about supporting us, the professionals in the field.  These are ideas at work, they are contemplative 
pieces that remind us of why we got into the field in the first place and kept going.  In addition, the 
articles about the learning journey in Taiwan remind us that ‘Education must be from the heart’.  I think 
many of us will want to remember that, yes, we always did it from our hearts because we love what we 
do and the children always bring out more from us.   
    As the year closes, we must remember to celebrate another good year of putting our hearts into 
educating the children in our care. I encourage you to keep up your good work and may 2015 be 
another good year of touching hearts and lives of children and their families. 
 

 

Ruth Wong 
Chief Editor 
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Background 

In 2013, forty preschool educators, English 
and Chinese language, employed across three 
Catholic (Singapore) preschools embarked on 
a three year process involving the intentional 
teaching of social behaviours and character 
education.  This paper discusses the first 
eighteen months of the project, with a 
specific focus on four cycles of the project 
(Table 1). 

 
Table 1: Details of preschools participating in 
the project 

Singapore district Student 

enrolment 

Full time 

staff 

Serangoon  197 14 

Boon Lay 187 8 

Jurong West 331 18 

 

    The participatory action research project 
was directed at improving practice 
effectiveness and promoting change in the 
lives of educators of the three Catholic 
(Singapore) preschools.  Project leaders 
worked alongside educators, families and 
children, to make sense of the increasing 
demands of curriculum accountability and to 

respond to those demands in ways that 
supported the character education of the 
children in their care.  Aligned with 
educational planning processes that were 
integrated into organization priorities, the 
action research project has incorporated 
several cycles of continuous learning (Stringer, 
2008).  These systematic cycles have enabled 
educators in the project, “to engage in 
thoughtful, conscious, decision making to 
create, implement, reflect on, and modify 
their teaching practice” (Stringer, 2008, p. 
168).  For many, this translation has been 
transformative in nature, incorporating the 
attainment of new knowledge, 
understandings and skills. 

Catholic (Singapore) preschool education 
provides a developmentally appropriate and 
culturally informed curriculum responsive to 
the diverse developmental needs of individual 
children.  Children are co-constructors of 
knowledge as they actively engage in 
purposeful play within meaningful learning 
experiences that encourage depth of thinking 
and lifelong learning.  Through this rigorous 
process children build on, integrate, and 
expand their existing knowledge, 
understanding and skills of self-responsibility 
and self-control (Broderick & Blewitt, 2015).  
An authoritative approach based on the 
paradigms of teaching and learning forms the 
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framework for principle centred and values 
driven character education (ACCS, 2012). 

 
Process of Engagement 

    The ethical guidelines of the university were 
followed with approval for ethical conduct of 
this research obtained prior to the 
commencement of each phase of the study. 
Participants were recruited from three 
preschools where the project was being 
trialed.  Many qualitative approaches were 
used to gather data including surveys, 
interviewing, focus groups, artifacts, 
observations, professional conversations, 
work samples and documents. 
    Action research was the methodology the 
project team (also the authors of this paper) 
adopted to empower educators as they 
learned to guide the development of young 
children’s social behaviour and character 
development in preschools spaces 
(MacNaughton & Hughes, 2009).  The focus of 
the first four cycles of the action research 
project is outlined in Table 2. 
    In the initial cycle, educators and system 
administrators engaged in professional 
conversations with the project leaders to 
discuss experiences with professional 
development targeting caregiving styles in 
Singapore, children’s social learning, beliefs 
about discipline practices, curriculum planning 
and documentation, infusion of social 
teaching and character education across the 
learning areas, the distinctiveness of catholic 
preschools, archdiocesan vision and mission.  
The information collected during this cycle 
informed the learner content of the 
subsequent cycles of the action research 
project.  

The project leader conducted a 
comprehensive literature review in 
conjunction with facilitating focus groups with 
nine educators and twelve parents in one 
pilot preschool to collect narrative 
information of social learning, values and 
character education.  Parents and educators 
identified self-direction and self-reliance, 
alongside an ability to respectfully 
communicate personal thinking and feelings 
as important skills and attitudes for their 
children to learn.  Resilience and the capacity 
to make judgments about what is right versus 
what is wrong, and choosing to behave in 
ways deemed to be ‘right’, were prioritized as 
important skills and attitudes for children to 
learn and internalize.  Authoritatively setting 
limits and teaching children the expected 
social behaviours and values was regarded as 
more effective compared with blaming, 
demeaning, and shaming children to behave. 

 
    “The key thing for us is respect.  You have to 
respect the child as well … I mean relationship 
is a two-way. Regardless of each, that's how I 
view it.”  - Parent 

 
    “You have to respect your child. Don't 
criticise your child in front of others. You will 
hurt them, because they might be behaving in 
that way because of certain circumstances, so 
don't bring them down in front of others, you 
know.” - Parent 
 
    “I think the basic thing is show by example, 
as a role model, then we need to practice 
what we preach let them see.” - Educator 
 
    “We sort of explain to them why that is 
right, why this thing the kid did was wrong, 
and why it shouldn’t be done.” - Educator 
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Professional Development Focus 

    Acknowledging that children will view social 
limits through the lens of their family’s 
approach to behaviour, educators were 
introduced to Urie Bronfenbrenner’s (1999) 
conceptual model of human development 
(Broderick & Blewitt, 2015).  This model, 
placing the child’s development within several 
nested systems (e.g. relationships with family, 
peers and preschool; neighbourhood 
community; society), was looked at 
repeatedly throughout the action research 
project, in relation to children’s social learning 
and character education.  
    The role of early experiences building brain 
architecture and the foundation of children’s 
social and emotional development was 
explored with reference to theorists including 
John Bowlby and Eric Erikson.  Secure 
attachment, mutual regulation and affect 
regulation was discussed (Ainsworth, Blehar, 
Waters & Wall, 1978), as was the quality of 
effective educator-child interactions marked 
by sensitivity, compassion, “enthusiasm, 
respect, and mutual enjoyment, without 
displays of anger, aggression, or harshness” 
(Broderick & Blewitt, 2015, p. 107).  A 
considerable body of research on different 
caregiving styles was reflected upon in the 
light of young children in Singapore in the 21st 
century: authoritarian, permissive-neglectful, 
authoritative practices (Baumrind, 1991; 
Carter, 2008), and training (Chao, 1995; Xu, 
Farver, Zhang, Zeng, Yu & Cai, 2005).  The 
importance of children developing self-
awareness, self-concept, self-control and self-
responsibility was commented on and 
measured against these paradigms.  
    The construct of play – when play is 
learning and learning is play – was reported 
on in relation to children’s developmental 
trajectories, dependence, independence and 
interdependence. The skills and competencies 
children naturally learn when playing were 

articulated and reflected on with reference to 
educators’ existing preschool environments: 
“Paying attention, talking turns, listening to 
others, staying on task, regulating behaviour 
and following classroom rules” (Broderick & 
Blewitt, 2015, p. 115).  Vygotsky’s theory of 
cognitive development was taught, with 
educators learning the practicalities of 
providing scaffolding in the child’s zone of 
proximal development - assessing the level 
the child can perform a skill or grasp a 
concept only with guidance and support or 
scaffolding, from someone else. The 
educators’ role as social coach, blending 
respect with authoritatively teaching and 
learning practices, was pondered and 
discussed within this sociocultural theory. 
    Through professional development 
activities, educators became better 
acquainted with the authoritative approach of 
teaching prosocial behaviours, the by-product 
being responsive, peaceful and supportive 
engagement with children and between 
children.  This model of caregiving endorsed 
children as natural learners, competent and 
capable beings that need to be given 
opportunities to learn self-responsibility, 
empathy and self-control through active 
engagement with respectful others.  
    Filial piety represented by behavioural 
conformity, respecting elders, honouring the 
family, emotional self-control, humility, 
achievement and diligence forms the 
foundation of Catholic (Singapore) preschools’ 
approach to character education.  As Asian 
societies are becoming more globalized and 
populations more ethnically diverse, 
traditional values of filial piety are being 
taught with authoritarian processes and 
strategies, encouraging individuality, 
decisiveness, responsibility and autonomy 
(Clayton, 2011; Park, Kim, Chiang & Ju, 2010; 
Carter, Frewin & Chunn, 2014; Way et al., 
2013).  Looking through the lens of principles 
including justice, beneficence, faith, hope and 
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