




















Conference Report:

Association for Childhood Education International (ACEl) Conference,

13 - 16 April 2011, New Orleans, Louisiana

“The Right to Education: Reaching Every Child”

Mrs Lucy Chew-Quek, Vice-President, AECES

This year, we witnessed the gathering of the
global community of educators at the confer-
ence on, The Right to Education: Reaching Every
Child. An annual event of the Association for
Childhood Education International’s (ACEI), it
was held in New Orleans, Louisiana from 13 to
16 April 2011. There was an incredible number
of research forums, presentations and sharing
both by the Americans professors and doctoral
students and their International counterparts.

The topics presented were far ranging
covering the infant and toddlers early to ele-
mentary schools. Some familiar or less familiar,
yet very interesting topics centered on teacher
dispositions, quality assurance, excellence in
pre-service teacher education, cross-cultural
perceptions, culturally responsive team-based

Jerry Aldridge, Professor Emeritus,
University of Alabama
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services for early intervention, transdisciplinary
play-based assessments, Charter Schools and
children at risk. Case studies presented were
global in perspective from Europe and Asia, to
the continents of Africa and America.

Overall, one common goal was apparent.
Every professional present had the common
purpose of ensuring the well-being of children
through educational opportunities. The event
was attended by Dr Christine Chen, Member at
Large of the ACEI Board. Ms Lucy Quek present-
ed her paper titled “Quality for Every Child: In-
cluding the Child in Teacher’s Talk” at a research
forum. Mr Jerry Aldridge, Professor Emeritus,
University of Alabama, also a member of the AE-
CES editorial team, gave the trip an added touch
with his hospitality in a city so familiar to him.

Mrs Lucy Chew-Quek (Vice President, AECES),
James Hoot (President, ACEl) and Dr Christine
Chen (President, AECES)
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AECES Aspiring Educators receive
Best Contribution Award from Wheelock College

The AECES Aspiring Educator Award
is a study grant given to its members who
have obtained entry into an Institute of
Higher Learning to pursue an area of study that
contributes to the development of children,
family and the community. It is our hope that
recipients of the award contribute to our
mission of promoting quality programmes
for children and their families and realising the
vision of making a difference in the community.

The Association is certainly proud of
Leong Min Zhi, May & Edwina Huang YiYing for
receiving the Wheelock College Award for the
Student Who Has Contributed Most to the Pro-
gram during the Wheelock College-Singapore’s
34 Commencement Ceremony. This award is
given to student volunteers voted in by the stu-
dents of the cohort for their contributions to the
programme. Indeed they have made the mark
of the true spirit of service that AECES is most
proud to announce. They have made a differ-

ence.

From left: Mrs Lucy Chew-Quek (AECES, Vice President), May Leong, Edwina Huang, Dr

Christine Chen (President, AECES)
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ACEIl Journal Review

Reprinted With Permission From

Association for Childhood Education International
A Review: Journal of Research in Childhood Education, Vol. 25, No. 1

By Jan Lacina

The Day-to-Day Reality of Teacher Turnover in
Preschool Classrooms: An Analysis of Class-
room Context and Teacher, Director, and Par-
ent Perspectives—Cassidy, Lower, Kintner-
Duffy, Hegde, & Shim

The teacher turnover rate has been document-
ed in research for more than 20 years, and this
turnover rate is especially evident in the child
care field. A number of factors may explain the
high turnover rate, such as low compensation,
high teacher-child ratios, and difficult working
conditions. In this study, Cassidy et al. examine
the implications of teacher turnover through a
mixed-methods approach, including multiple
perspectives from within the classroom.

In their literature view, the researchers
provide a thorough research connection be-
tween teacher turnover, global quality, and child
outcomes. For more than a decade, research
has shown that child centers with high rates
of teacher turnover have lower levels of global
quality and less favorable teacher-child inter-
actions. Children in such programs have lower
levels of language, cognitive, and social develop-
ment. The authors explain that the connection
between teacher turnover and child outcomes
is complex, since the centers with high teacher
turnover rates and lower levels of child out-
comes also are characterized by their poor qual-
ity. Thus, the work environment at child centers
influences teachers’ decisions about whether
to remain at a center. Teacher retention is in-
fluenced by such factors as pay, benefits, and a
positive environment with professional develop-
ment opportunities.

The research questions guiding this study
were: 1) What are the day-to-day experiences of
teachers, directors, and parents during turnover
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transitions? 2) How is classroom quality compro-
mised as a result of turnover? 3) What areas of
the classroom are most affected (e.g., materials/
activities, language/interactions, global quality)
by turnover? 4) How are relationships among
children, parents, and staff affected by turno-
ver? The authors implemented semi-structured
interviews with directors, teachers, and parents,
and used independent observers regarding the
centers’ procedures. The researchers used the
constant comparative method and field notes to
show the centers’ responses to turnover. Such
guantitative measures as the Early Childhood En-
vironment Rating Scale Revised and the Student-
Teacher Relationship Scale also were used. Data
were analyzed using an interpretive approach,
using descriptive and inferential statistics to an-
alyze the quantitative data. Because of the small
sample size, mean and standard deviations were
identified for the ECERS-R. Comparisons among
the descriptive statistics also were drawn, and a
MANOVA was employed to compare differences
between teachers.

In analyzing the data, the researchers
categorized the centers as either proactive or re-
active. The qualitative results explain the teach-
ers’ perceptions of turnover, and how turnover
impacts their work and the experiences that chil-
dren receive in centers. Classroom management
is also affected by turnover, and the teachers
described the complexity of their daily schedule.
Similarly, teachers described how they main-
tain a sense of normalcy in the classroom when
turnover occurs. Teachers note that children
often acted out in frustration and sadness as a
result of teacher turnover. The strengths of this
research study include its use of multiple-meth-
ods and the explanation of the complexity of the
teacher turnover process. Teacher turnover will
continue to affect child care centers, teachers,
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and the children within these centers, until
proactive strategies are implemented. High-
guality centers are those that are considered
proactive, and even though they may face many
of the same challenges that all centers face (e.g.,
turnover as a result of low teacher salaries), they
find strategies for limiting the disruption of turn-
over.

Whose Expertise? An Analysis of Advice Giv-
ing in Early Childhood Parent-Teacher Confer-
ences—Cheatham & Ostrosky

Parent and educator partnerships have long
been viewed as important and necessary within
the field of early childhood education. At the
heart of such relationships are parent-teacher
conferences, from which many types of ex-
changes ensue that benefit young children.
These conferences are a way to facilitate home/
parent communication, and provide advice and
recommendations for helping young children.
In particular, such parent and teacher relation-
ships are an integral component to Head Start
programs. In a similar vein, early childhood spe-
cial education programs must include parent
participation, as noted in the Individuals With
Disabilities Education Act of 2004.

Cheatham and Ostrosky, the authors of
this fascinating research study, studied six early
childhood parent-teacher conferences to de-
termine the extent to which parent-educator
partnerships were implemented. The first sec-
tion of their research study provides a thorough
literature review, in which they highlight the
challenges for parent-educator partnerships.
These types of partnerships are challenging in
both special and general education programs.
The authors explain that parents and teachers
exchanging advice during conference talk indi-
cates that a parent-educator professional part-
nership has developed.

The participants in this study included
eight family members from six families, and two
preschool teachers. The parents all had children
between 4 and 5 years old who were from at-
risk environments, a definition based on socio-
economic background, parent education level,
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and the child’s development delays or disability.
The children from all six families qualified for
free or reduced-price lunch. The first teacher
involved in the study had nine years of experi-
ence, and the second teacher was a first-year
teacher. The study took place in the midwestern
United States in an early childhood center, which
served preschool-age children from at-risk envi-
ronments. The conferences for this study lasted
10-34 minutes, and the parents spoke an aver-
age of 41% of the time during the conference.

The data generated from this study in-
cluded one semi-structured, post-conference in-
terview with the parents and teachers. The pur-
pose of this interview was to collect data about
the parent/teacher expectations and reflections
from the conferences and the participants’ per-
spectives on parent-teacher advice. The data
from the interviews were interpreted through a
social constructivist lens. The themes from the
interviews were categorized and continuously
revised by the researchers as they analyzed the
data. The researchers analyzed and interpreted
the conference transcripts using a conversation-
al analysis, which is related to ethnomethodol-
ogy and linguistic pragmatics. Mixed methods,
interviews, conversational analysis, and word
counts were used to attain triangulation across
data sources. The researchers sought to com-
pare and contrast parent-teacher conference
talk.

Cheatham and Ostrosky’s study indi-
cates that conference participants socially con-
structed their roles in such a way that the teach-
ers were the advice givers and the parents were
the advice seekers. As a result, the teachers’
expertise was much more acknowledged and
the parents’ expertise was primarily unrecog-
nized. The researchers note, however, that the
teachers appeared to be sensitive to the impor-
tance of parents choosing whether to follow the
teacher’s advice. The conversational analysis for
this study was fascinating, and the authors pro-
vide a comprehensive analysis and discussion of
the types of advice given by the teachers to the
parents. The results from this study are similar
to previous studies on family-educator partner-
ships; however, Cheatham and Ostrosky’s study
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deepens our understanding of parent-educator
partnerships.

Learning To Care During Storytime in the Cur-
rent Context: Moral Education From the Per-
spective of Care Ethics—Rabin

Stories have the potential to transform children’s
understandings of themselves, and to help them
better understand how characters make choices
and react in certain ways. By reading or listen-
ing to stories, children may re-examine moral
norms, beliefs, and culture. In the present study,
Rabin examines the research supporting moral
education from the standpoint of care ethics.
Rabin supports moral education, care ethics,
and story with a strong literature review, citing
the works of Nel Noddings and John Dewey. She
draws on Dewey’s work and explains the impor-
tance of integrating moral education into the
central curriculum.

The context for Rabin’s study is a K-8 el-
ementary school in northern California, with the
social and economic status of the students be-
ing primarily lower and middle class. Rabin used
observations, interviews, and surveys to col-
lect her data. She observed the classrooms for
eighteen 60-minute periods during storytime,
in which the class read and discussed stories, in
three classes. She observed one 1st-grade class,
one combination 2nd/3rd-grade class, and one
4th- and 5th-grade class. The documentation
she observed included teachers’ lesson plans
and students’ reading journals. Rabin also con-
ducted individual interviews of the classroom
teachers, and with 10 self-selected children.

In interpreting the data, Rabin took a
grounded theory approach, in which she com-
pared and cross-checked data sets. With this
analysis, relevant categories were derived, based
on Merriam’s (1998) work. Three distinct trends
or themes emerged from the data: invitations
to students to put themselves “in the shoes of”
characters, references to students’ situations in
relationship, and references to students’ realiza-
tions during relational challenges. Rabin’s study
is rich with participants’ voices. The study pro-
vides a glimpse into the possibilities in the
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classroom for including moral content, and for
illustrating how teachers and students may dia-
logue about caring relationships. In all, the rich
detailed stories provided by the student partici-
pants illuminated the importance of stories and
showed how they learned the importance of
care ethics.

Social Skills and Leadership Abilities Among
Children in Small-Group Literature Discus-
sions—Certo

Discussing literature isa common practice in ele-
mentary school classrooms and these literature
discussions are typically teacher-led. After the
class reads a book or story, the teacher poses a
guestion, the students respond, and the teach-
er then evaluates the student response. This
type of teacher-led literature discussion allows
teachers to assess the students’ comprehension
of the text. Over the past 20 years, teachers
have invested time asking a variety of high-lev-
el questions to promote critical thinking about
literature. More recently, teachers are moving
away from the “recitation” format of literature
discussions to more small-group, student-based
discussions.

Certo’s research study analyzed chil-
dren’s perceptions of social skills and leadership
initiatives after their participation in a small-
group discussion of literature for the first time.
A large body of research describes literature cir-
cles, from book clubs to literature discussions
and grand conversations. Many similarities and
differences exist between the various models.
For example, some of the models allow stu-
dents to choose their books to read, while oth-
ers are more teacher-directed. Often, students
in classroom literature circles are assigned roles
or jobs, which provides a means for stimulating
small-group conversations. However, some re-
searchers posit that the roles in literature circles
unintentionally promote cooperative, instead of
collaborative, group behaviors.

Certo provides a comprehensive litera-
ture review of the benefits of small-group litera-
ture discussions. The research studies revealed
significant growth in social and leadership skills
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among students considered academically at
risk, as well as growth among average to high-
achieving students. Certo also described the
differences between discourses based on age.
Developmental differences may be present for
elementary school-age children, particularly in
regard to participation in small-group literature
circles. Gender also may play a role in students’
negotiation of text discussions. Some research-
ers find that children, especially girls, often pre-
fer same-gender groups. Most of the studies
investigating small-group literature discussions
were conducted in individual classrooms; few
cross-grade comparative studies have been un-
dertaken.

Certo’s research study is based on a larg-
er, two-year implementation of small-group lit-
erature discussions at the elementary level. The
study was composed of 10 teachers from an ur-
ban Pennsylvania school using literature circles.
Of the 121 students participating in the study,
Certo interviewed a stratified random sample of
24, after they participated in such small-group
literature discussions for four months.

The results from this study were organ-
ized by themes found in the study. First, Certo
discusses social skill development during the
literature discussions. The interview data re-
vealed that children described social behaviors
in terms of who helped them or their peers dur-
ing the discussion. The interviews revealed that
the children’s social structure crumbled when
a group member was not prepared for the lit-
erature discussion, or when a member did not
listen to his/her peers. Second, the concept of
helping one another during the discussion be-
came evident from the research. The author
reports that of the 23 students interviewed, 17
reported helping or receiving help from their
peers. Interestingly, this concept of helping
was found across grade levels and ability levels.
Third, turn-taking and getting along with others
emerged as a theme from the analysis. The au-
thor reported that 75% of the students reported
that the majority of peers praised and encour-
aged group members. Students also reported
that they clarified text for other students within
their group. Certo explains that through
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literature discussions, children learn how to talk
in a group about a book and, as a result, they
learn to get along well with each other—and
help each other. Finally, leadership among group
members occurred during the literature discus-
sions. Leadership was most obvious from 3rd
to 5th grade, when leaders initiated and main-
tained group discussion.

In closing, Certo explains that litera-
ture conversations do not occur automatically,
even in literature-rich classrooms. In particular,
Certo’s study specifically highlighted leader-
ship growth through literature circles in grades
3-5. Other leadership skills, such as leading a
discussion, providing good questions, and facili-
tating a discussion, came to the forefront in this
study. Students helping one another, and get-
ting along with others in small groups, are real-
life skills important outside of the classroom.
With high-stakes tests and state mandates of
accountability, the importance of developing
leadership skills and helping relationships often
gets forgotten. In all, Certo presented a strong,
well-researched study, with interesting results
and implications.

Observing Emotional Interactions Between
Teachers and Students in Elementary School
Classrooms—Yan, Evans, & Harvey

Teachers play an important role in developing
their students’ academic, social, and emotional
lives. The effect of emotions on quality teaching
has long been the subject of research; howev-
er, it is unclear how emotional skills are taught
and managed in the classroom. In their research
study, Yan, Evans, and Harvey discuss the foster-
ing of emotional skills in the elementary school
classroom, and how this may lead to improved
learning outcomes, such as pro-social behavior
and positive emotional development.

The authors present a thorough litera-
ture review in which they explain the typical
measurements of classroom environments. Typ-
ical approaches were self-report instruments,
which compare actual and preferred percep-
tions of classroom conditions. According to this
literature review, educators at the elementary
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school level are aware of the importance of
emotional skills and how they influence stu-
dents’ learning; however, less is known about
the middle childhood years, grades 3-6. The
authors state that an emotional environment
includes five key dimensions: interpersonal re-
lationships, interpersonal guidelines, emotional
awareness, emotion coaching, and intraperson-
al beliefs. Overall, the relationships those teach-
ers build with students relate to positive learn-
ing outcomes.

The present study focused on the strate-
gies teachers use to manage emotional events.
The researchers observed six classrooms and
teachers for a total of 60 hours. Each of the
teachers was nominated for having an excep-
tional positive classroom environment. The data
collection involved following Harvey and Evans’
model of the emotional environments, and the
researchers collected qualitative data and rich
descriptions of classroom practices; then, they
tabulated the observations, recorded initial im-
pressions, and established themes.

The authors identified four general cat-
egories from their classroom observations: 1)
relationships teachers form and manage with
their students, 2) emotional guidelines, 3) emo-
tional awareness, and 4) coaching or managing
emotions. Each of the particular themes was ex-
plained in detail in the study, with the research-
ers providing a wealth of examples from the ob-
servations to support each theme. In summary,
the authors thoroughly researched and ex-
plained the emotion-related behaviors that are
observable in academic settings. Teachers have
the opportunity to manage the learning within
the classroom, and when emotions are managed
and shaped within the classroom, in a positive
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way, students’ learning is enhanced.

Explicit Reading Comprehension Instruction in
Elementary Classrooms: Teacher Use of Read-
ing Comprehension Strategies—Ness

Over the past 30 or so years, education re-
searchers have noted better strategies for help-
ing improve students’ text comprehension.
What educators have learned is that there is no
one perfect strategy, but that students must use
many flexible strategies for recalling information
from text, determining themes, and developing
high-level connections to the text. In the present
study, Molly Ness conducted an observational
study to identify the frequency of reading com-
prehension instruction in elementary class-
rooms. The author set out to determine which
reading comprehension instructional strategies
were most used by teachers in elementary class-
rooms.

Researchers have shown that compre-
hension is the most important aspect of read-
ing, as it helps students construct meaning out
of, and make personal connections to, the text.
Ness provides a thorough literature review dem-
onstrating the benefits of explicit reading com-
prehension. Even more specifically, when ele-
mentary-age children are provided with explicit
comprehension instruction, their performance
on higher-level tasks increases. Despite their
many benefits, these strategies are not always
taught in the elementary classroom. One reason
is that comprehension instruction is often less
teacher-directed, and so the teacher prompts
students instead of drilling them with questions.
It is often difficult for teachers to make compre-
hension a daily part of their instructional day.
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Our Vision
That the early childhood educator is recognised as a professional who makes a difference.

Our Mission
Promoting quality programmes to young children and their families by providing continuous professional
development for Early Childhood Educators

Association for Early Childhood Educators (Singapore)
Hougang: Blk 18 Hougang Ave 3, # 01-159, Singapore 530018. Tel: 6281 4989 Fax: 6281 4328
Yew Tee: Yew Tee Community Club. 20 Choa Chu Kang Street 52, #04-04, Singapore 689286. Tel: 6764 5528 Fax: 6764 5509
Website: www.aceces.org
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